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The University of Primorska has been born in exciting times – yet my
own bookshelves are full of books questioning the future of the univer-
sity in general (Aronowitz ; Lucas ; Readings ; Scott ;
Shuman ; Sinnott and Johnson , inter alia). Clearly universities
are facing tremendous challenges, but the other side of the coin of chal-
lenge is opportunity – and it is this that we are going to examine today.
The fact is that all of these books are really about the way that the uni-
versity needs to change to face the challenge of contemporary society.
Globalisation has certainly disturbed the equilibrium in the relationship
between universities and the wider world. However, there is a paradox
about ‘equilibrium’, as Leonardo Boﬀ , pp. –), the famous Brazil-
ian theologian reminds us:
The closer a living organism comes to complete equilibrium
the closer it is to death. But distance from equilibrium – that
is, the situation of chaos – creates possibility for a new order.
Hence chaos is generative, and it is the principle for the cre-
ation of singularities and novelties.
The challenge facing the university is one of moulding the future, and
that is especially true of this university. But Alheit (, ), writing
about German universities immediately after the Second World War,
claimed that they returned to ‘Business as Usual’, which, he considers,
to be one of the sadder chapters of German university history. I know
that we cannot not return to ‘business as usual’ but we are confronted
with a similar problem – one that we saw in the United Kingdom when
the colleges of advanced technology were granted university status in the
s: they each wanted to become like a traditional university. It was the
image of the elite educational institution that they were seeking, so that
they could become a ‘real university’. In other words – ‘business as usual’
for the university sector. This then is a challenge facing this university.
But it raises the question – what is the ‘real’ university like? Those high
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status universities only became like they are because they were born in
a diﬀerent age to the University of Primorska. The ‘real’ university to-
day may be totally diﬀerent from the ‘real’ university of yesterday – if
there ever is such a thing as ‘real’ – I am not suggesting that everything is
relative. It is not!
Certainly we might begin to answer the question by claiming that the
university is always ‘a seat of learning’, but even this points in the same
direction as this paradox of the equilibrium. In my own research into
human learning (Jarvis , inter alia) it has become clear to me that
when we are in harmony with our surrounds we are less likely to learn,
whereas when there is disjuncture between our biographies and our ex-
perience, we are more likely to learn. Human growth and development
does not necessarily come from harmonious situations. If there is a sin-
gle theme running through this address it is this – that the challenging
situation into which the University of Primorska has been born is one of
tremendous opportunity of growth and development, so long as it does
not seek ‘business as usual’.
Now we are in a new situation and, perhaps, we have to learn to be-
come a university for this new age (Duke ). Duke paints a picture of
the way that universities need to change to face the challenges of the life-
long learning. Here he rightly claims that there is a new discourse – but
it is not just the language that has to be learned, it is all the practices that
go with it – it reflects the age of learning (Jarvis b). Herein lies both
the challenge and the opportunity for a new university. It is about being
a part of global society and responding to its challenges both globally
and locally. Interestingly enough, in  the University of Nottingham
published a book with a similar title to this lecture The University in its
Region (Thornton and Stephens ). This is a study of the contribution
that the university could make extra-murally, that is beyond its walls. But
one of the messages of post-modern writing is that, like the Walls of the
city of Jericho, walls have been blown away. We are now in a world of
boundary-less knowledge facilitated by advanced information technol-
ogy – and so what is our region? Are we now talking about the world,
Europe, Slovenia or the Primorska region?
Traditionally, universities have been global in their orientation – those
in the ‘ivory tower’ have looked beyond the region to those in other ivory
towers. But now that is changing – Roland Robertson () has intro-
duced us to the phrase ‘glocalisation’, as opposed to globalisation – ‘a
global outlook adapted to local conditions’. By this he means the inter-
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penetration of the global and the local, and in one sense we can see that
we have become increasingly aware of the significance of our own lo-
cal culture in the face of the global society. Now universities straddle
both the global and the local, and this is one of the exciting challenges
of contemporary society, which I want to explore under four headings:
the university and the global/local; the university and lifelong learning;
the university, lifelong learning and the local; the learning university.
    /
The process of globalisation, as we know it today, took oﬀ in the West
( followed byWestern Europe) in the early s. There were a num-
ber of contributory factors such as, the development of sophisticated in-
formation technology through the Star wars programme, competition
from Japan,  and the breakdown of the Bretton Woods agreement,
the oil crisis which dented the confidence of the West, and so on. Cor-
porations began to transfer capital and relocate manufacturing around
the world, seeking the cheapest places and the most eﬃcient means to
manufacture, and the best markets in which to sell their products. Now
those who control capital (not own it) constitute major powers in the
global market, which is expanding rapidly. The information technology
revolution took oﬀ at the same time as the changes in economic capi-
talism, with one development leading to another, as Castells (, f)
demonstrates. He (, ) makes the point that ‘to some extent, the
availability of new technologies constituted as a system in the s was
a fundamental basis for the process of socio-economic restructuring in
the s’.
Now the twin driving forces of social change are information technol-
ogy and the control capital – both financial and intellectual. We live in
a global market, where there is intense competition world wide between
global corporations to produce new commodities for the market and to
do so at competitive prices. This has meant that they have needed new
scientific and technological knowledge, new knowledge about eﬃcient
management and a new understanding of diﬀerent cultures – this last
one they appear less good at! This has meant, however, that the corpora-
tions have been intensely interested in both knowledge and research. But
the knowledge in which they are interested is scientific and performative,
that is knowledge that they can use to strengthen their place in this global
market. But in order to produce new commodities and cheaper methods
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of production the new knowledge has to be discovered and used. A great
deal of it is. Recently, I wanted to purchase a new computer system and
so I went into the computer superstore and looked at the vast array of
choice. I wondered whether I should purchase one then or whether I
should wait a week or two for the next newmodel to come onto the mar-
ket. Marketable knowledge, then, is changing rapidly – even in  the
German sociologists Max Scheler () could suggest that it was chang-
ing ‘hour by hour’, and this marketable knowledge he called ‘artificial’
because it never had time to get embedded in culture before it was dis-
carded for something else. Cultural knowledge, however, changes much
more slowly – indeed, it often seems to stand still.
But the other driving force of globalisation is information technology
– it is now possible to know what is happening around the world at the
time almost precisely as it is actually happening – we do not only hear
about it, we can see it in colour, and so on. In the same way as infor-
mation can be transferred like this, we are all able to communicate in-
stantaneously through electronic means. The space-time dimension has
been re-aligned. The global is bound to aﬀect the local and vice versa. In
order to do this, we need new forms of knowledge that can constantly
improve on these methods of communication. The way in which we use
information technology in the future is certainly one of the most exciting
challenges we face – indeed the American scholar Katz, and his associates
(), have questioned whether universities in America could actually
respond to the challenges that information technology presents them.
We live, then, in a knowledge society – one where intellectual capital
is as important as financial capital. Indeed, Lyotard () actually sug-
gested that like states went to war over territorial rights, we might see
similar happenings over new knowledge – indeed, industrial espionage
occurs, as we all know. However, knowledge has traditionally been the
business of universities and so there is no way that universities cannot be
involved in these exciting challenges, although we are no longer the sole
creators of new knowledge (Jarvis a). We are members of the global
elite of this world. We both help create this new knowledge and we use
it in both in our own communication and increasingly in our teaching.
Because we can communicate so rapidly, we can co-operate with other
universities and develop new partnerships as we seek to oﬀer new oppor-
tunities for research and teaching across the globe but we can also bring
the work of other universities to the local situation. We can also bring
global scholars to local situations – for instance, I recently taught a full
session for the Taiwanese Open University from my own oﬃce in .
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But it is easy to get caught up with the excitement of the knowledge
society and forget that there is a lot more knowledge that underlies the
knowledge society – that is all the knowledge embedded in culture. This
is local knowledge, indigenous knowledge – this is also the business of
the university. We are increasingly aware of its diﬀerence and of the sig-
nificance of the local in the light of the global. We ignore it at our peril
– we need centres of research into local knowledge as well and we need
governments to recognise and fund studies into the regional. We might
also discover that these also have global significance, as the pharmaceu-
tical industry has done with indigenous knowledge – although I do not
support the way that it has plundered that knowledge from the people.
Universities, by their very nature, straddle the global and the local –
they bring to the local the global but they also oﬀer lessons from the
local to the global world. They are significant players in the knowledge
society.
   
Underlying contemporary society, then, is knowledge – often rapidly
changing knowledge, and we all experience a society that is itself chang-
ing rapidly as a result of the manner in which it is used. But these driving
forces of global change (control of capital and information technology)
are also changing the nature of work itself. Castells (, ) has ar-
gued that this new global economy is characterised by the following five
points:
. Value added is mainly generated by innovation, both of process and
product.
. Innovation is dependent on research potential and the application
of the new knowledge discovered.
. Execution tasks are more eﬃcient when they both adapt to high
level instructions and are able to give informed feedback that aﬀects
the system.
. Most production takes place in organisations which need to gener-
ate flexible decision making and eﬃcient organisation.
. Information technology is a critical ingredient in the processes of
work because it determines capacity to innovate, makes possible the
correction of errors, and provides the infrastructure for feedback.
Industry and commerce need an educated work force in order to take
their place in the global economy and the universities are the providers
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of such. This calls for an expanded intake of students and also for new
courses. In , the aim is to ensure that % of school leavers enter
higher education – but in Finland and Korea, for instance, it is already far
higher than that. Immediately we can begin to see why the universities
might appear to be in crises – they are being called upon to adapt their
programmes considerably and the serve more students – they need to be
innovative, but often without increased staﬃng ratios.
The needs of industry for an educated work forcemight alsomean that
universities have to attract people back into education even after they
have left school. Traditionally, universities have not done this since they
have assumed that successful schooling is the only way into university
education and an indicator of intelligence. However, we are beginning to
learn just how false this assumption is. Recently a scientist – a professor
at the University of Nottingham – was awarded the Nobel Prize for sci-
ence. His biography makes interesting reading since he left school at 
years of age and got a job as a printer. Only later in life did he return to
education and from there he eventually became a Nobel laureate. There
are many examples of school failures becoming successful if they can be
attracted back into education – in a much more modest way, I myself
left school without university entrance qualifications and had to find my
way back into education having been in full-time employment for three
years. Widening access and participation in higher education, therefore,
is another demand of lifelong learning (Hayton and Paczuska ) with
which the universities are confronted.
But the rapidity of change in the useful knowledge underlying the
knowledge society also means that today’s knowledge is tomorrow’s his-
tory. This has meant that no longer can we assume that young people’s
education is finished when they leave school or university – many people
just have to keep on learning in order to keep abreast with the changes
that are taking place – their job depends on it. However, knowledge pro-
duction and dissemination is no longer the exclusive preserve of univer-
sities – it has become the business of many large corporations and pri-
vate employers (Eurich ). Indeed, the future of many organisations
depend on it this new knowledge (Davis and Botkin ) and opportu-
nities for new partnerships between universities and industry and com-
merce are being created, as the latter need what we produce – an educated
work force. Employees also need to produce new knowledge and also to
keep abreast of the changes that are occurring – they need to study for
the whole of their working lives. Consequently, we are seeing universi-

The University and its Region in the Learning Society
ties having to respond to this situation and become providers of lifelong
learning. They are being forced to increase the number of post-graduate
courses and to make some of them part-time and even taught at a dis-
tance. Riise (, ) points out that Chalmers University in Australia
has as many as , post graduate students among its , students –
that is .% of its student body. This is a far greater proportion than
the traditional picture of the university for young adults. Universities are
having to create new courses and also new research opportunities for
highly educated people to continue their learning, and also to become
practitioner researchers (Jarvis ) whose part-time research may be
awarded a professional doctorate.
However, many of these students and researchers are not full-time and
many not be able to attend the university frequently, so that the univer-
sities are having to teach their courses at time when they students can
attend rather than to expect the students to come to the university’s con-
venience. Additionally, the learners are also demanding that they should
be delivered in places convenient to them, so that it is now not only a
matter of extra-mural education but of electronic learning. In the learn-
ing society, learning has become a commodity and universities are forced
to market and deliver it. However, they may not always be capable of
providing the type of learning that learners demand – learning based on
practical knowledge, and so we are beginning to see universities work-
ing closely with industry and commerce in order to accredit that learn-
ing that occurs in the work place. Now academic awards are being made
to those who have achieved successful learning in their places of work.
Work-based learning is growing in significance. What happens if these
changes are not implemented? Then in accord with the laws of the mar-
ket, other providers will step in – such as private enterprise, but even
other universities – and perform this function. We are confronted with
yet another paradox – this new society both encourages partnerships but
also expects competition between the same organisations – at both the
global and the local level.
Lifelong learning demands new students, new courses, new delivery
systems, new researchers and new awards. It is no wonder that all of those
books are being published about the crisis in the universities. But the
crisis is also the opportunity to innovate and to generate and teach new
and diﬀerent knowledge – it is both a challenge and an opportunity con-
fronting today’s university. However, all of these changes do not mean
that the traditional approach to university life has to be destroyed for the
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university has served society well over many generations and the tradi-
tional university procedures, courses, research and so on are not neces-
sarily all antiquated or outdated. Many are as relevant today as they were
yesterday – but what global society is demanding is a flexibility that en-
ables adaptations and changes but not necessarily wholesale rejection of
the past. We have a rich heritage – this is part of the challenge – just how
do we integrate the old and the new? It is also part of the opportunity!
 ,     
It is clear that the barriers between town and gown now have no place –
the university is part of its region and a partner with others in it. I want to
focus on two ways in which this is happening – or needs to happen more
frequently – the economic regeneration of the region and the creation of
the learning region. In a sense these are also two sides of the same coin.
Traditionally, universities have had three tasks – to teach, to research
and to oﬀer a service to the community. We have already examined the
first two and now we look briefly at the third. Hardy (, –) sug-
gests that there are five ways in which universities do contribute to their
regions: promoting access to higher education; stimulating technological
change; contributing to economic regeneration; making full use of hu-
man skills; using capital assets eﬃciently. I would also like to add a sixth
– retaining and enriching the cultural and ecological heritage of the re-
gion.
Universities need to reach out to local schools and colleges, even hav-
ing liaison departments, which seek to attract young people from the
region to the local university. Consequently, more people would know
someone who is at university, which in its turn might persuade others to
enter higher education. Thirdly, there are financial considerations for the
region since, this will not only insure that the work force is more highly
trained, but it will also attract more inward investment because a skilled
work force already exists in the area.
Some universities are contributing to the technological change in their
regions by establishing partnerships with local industry and commerce
but also by starting research parks in which active partnerships can be
pursued. Initially, the partnerships can lead to students having intern-
ships in local industry and commerce – even to having ‘sandwich de-
grees’ like the University of Surrey has – this is, a degree that has an estab-
lished work placement which is regarded as part of the university award.
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The placement can be for as long as one academic year. Likewise, univer-
sities can provide opportunities for local business and commerce staﬀ to
teach on relevant academic courses, thus making them more significant
to students. These partnerships can also result in universities accrediting
the learning that occurs in local industry and commerce, and in this way
they oﬀer considerable stimulation to the work place and encourage in-
novative work and workers – work organisations are also learning organ-
isations. Finally, universities can stimulate the local economy through the
formation of research parks. My own university at Surrey, for instance,
has a very large one in which many industries have premises but also,
and this is just as significant, new smaller enterprises can rent space and
use professional expertise while they are getting established. Not only
does this stimulate the economy, it also makes more eﬃcient use of the
expertise of personnel and even of capital assets.
The economic gain to the region by having a university is hard to
estimate but Hardy has calculated that the staﬀ and students in a uni-
versity the size of Middlesex ( students in /) contributes
about £. million per annum and generates some  new jobs. This
economic expenditure also contributes greatly to the regeneration of the
local region. In the more wide ranging study, Schutte and van der Sijde
(, ) cite Burton Clarke in suggesting that entrepreneurial universi-
ties expand and develop the surrounding region. In eleven case studies
across Europe they demonstrate how it is happening.
Ii is not only the economic development of the region that is im-
portant; the university’s responsibilities do include the study, research,
teaching and service in the region. Local culture also needs to be re-
tained and developed and at a time when the forces of economic globali-
sation are producing standardised eﬀects around the world – the ‘Mc-
Donaldization of Society’ (Ritzer ). It is necessary, as Robertson
points out, the significance of the local is re-discovered in the global and
for the university to focus on it much more broadly on its region.
It is to this point that we can make reference to one of the major
developments in lifelong learning in the region that the university can
make – the formal establishment of a learning city/community/region.
The learning city is:
One that strives to learn to renew itself in a period of extraor-
dinary global change. The rapid spread of new technologies
presents considerable opportunities for countries and regions
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to benefit from the transfer of new knowledge and ideas across
national boundaries. At the same time global shifts in capi-
tal flows and production are creating uncertainties and risk in
managing national and local economies. (f , )
The learning city seeks to bring together:
• Individuals, community organisations and trades unions.
• Providers of education and training at every level.
• Employers in every size and sector of organisations.
• Key agencies – local government, chambers of commerce, develop-
ment agencies.
The purpose of this is the creation of partnerships in order to increase
participation in learning, and also to measure the provision and per-
formance of lifelong learning in the region. I attended a committee of
the first one of these in Australia, which was presided over by the local
mayor and the secretary was the representative from the local military
establishment: the local universities were also involved. The university,
since it is so involved with every sector of the region, is in an ideal po-
sition to help establish learning regions that might generate even more
opportunities for lifelong learning and regional enrichment. In  there
is now a Learning City Network, which exists to oﬀer mutual support
to all the cities participating in the network as they endeavour to enrich
the region. Such a development needs formal establishment to gain the
co-operation but also to be recognised in local policy and planning (see
also Longworth ).
Teaching, research and service in the learning society take on com-
pletely diﬀerent perspectives from those traditionally associated with the
university. In common with other organisations, the universities need to
become learning organisations themselves.
  
Global pressures are on universities to change rapidly – the organisa-
tion itself is being forced to change. Some organisations are learning
to change and be flexible in contemporary society – these organisations
have been called learning organisations. Wilkins and Marsick (, –)
write:
The learning organisation is one that learns continuously and trans-
forms itself. Learning takes place in individuals, teams, the organization,
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and even the communities with which the organization interacts. Learn-
ing is a continuous, strategically used process – integrated with, and run-
ning parallel to, work. Learning results in changes in knowledge, beliefs,
and behaviours. Learning also enhances organizational capacity for in-
novation and growth. The learning organization has embedded systems
to capture and share learning.
In these organisations there is a culture of learning (see also Senge
; Pedlar et al. ); while universities are the ‘seat of learning’ it
is interesting that none of these authors cite universities as examples of
learning organisation, and yet all are university professors. But, as we
can see, universities need to become learning organisations if they are
to respond to the challenges and opportunities of contemporary soci-
ety. Duke (), however, did write about the learning university and
pointed in the direction that it needed to develop. However, in , he
wrote another book in which he showed how diﬃcult it was for universi-
ties to change and become learning universities. In order for this to hap-
pen there does need to be a change in the culture of the university – not
only does it need to oﬀer a changing programme, but it needs new pro-
cedures and new ways of developing its staﬀ, and so on. This is perhaps
the biggest challenge to the university – to become a learning university.

I have no doubt that much of what I have said is already practised here
in the University of Primorska, and so I am probably ‘preaching to the
converted’. However, this is a university for today and for tomorrow and
it cannot be the same as the university of yesterday. May the University
of Primorska grow and develop to become a shining example of the uni-
versity for the twenty-first century.
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